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Abstract

This comparative literature study examines the integration of religious
moderation values within Islamic education curricula. It explores the historical
context, theoretical underpinnings, and practical applications of incorporating these
values to counter extremism and promote social harmony. The study synthesizes
existing literature from various geographical contexts, including Indonesia, Morocco,
and Malaysia, to identify common themes, challenges, and best practices. The
methodology involves a systematic review of academic articles, books, and policy
documents related to Islamic education and religious moderation. The findings reveal
that successful integration requires a multi-faceted approach, including curriculum
reform, teacher training, and community engagement. The study highlights the
importance of contextualizing moderation within local cultural and religious
frameworks, while also addressing the challenges of countering extremist ideologies.
The conclusion emphasizes the need for ongoing research and collaboration to foster
educational environments that promote tolerance, inclusivity, and responsible
citizenship. Key elements found include the necessity for incorporating critical
pedagogy, promoting interfaith dialogue, and adapting to the challenges of
globalization.
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Introduction

The global landscape is witnessing a complex interplay of religious resurgence,
political ideologies, and socio-cultural dynamics (Tayeb, 1997). In many Muslim-
majority countries, and indeed across the globe, there is a growing need to address
the rise of extremism and promote values of moderation, tolerance, and peaceful
coexistence. Islamic education, as a fundamental pillar of societal development, plays
a crucial role in shaping the attitudes, beliefs, and behaviors of individuals,
particularly the youth (Hatina, 2006). The integration of religious moderation values
within the Islamic education curriculum has, therefore, emerged as a critical area of
focus for educators, policymakers, and scholars alike. This study aims to explore the
multifaceted dimensions of this integration, drawing on a comparative analysis of
literature from diverse geographical contexts.

The integration of religious moderation values into Islamic education curricula
is a complex undertaking, fraught with challenges and complexities. The primary
research problem is the need to understand how these values can be effectively
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incorporated into curricula to counter extremist ideologies and promote a more
tolerant and inclusive understanding of Islam. This involves grappling with the
following key questions: How are religious moderation values defined and
conceptualized within the context of Islamic education? What are the various
approaches and strategies employed to integrate these values into curricula? What are
the challenges and obstacles encountered in implementing these strategies? What are
the best practices and lessons learned from different contexts? What is the role of
teachers, institutions, and the community in fostering religious moderation? This
study seeks to address these questions by analyzing existing literature and identifying
the key themes and insights relevant to the integration of religious moderation values
in Islamic education. This is particularly crucial in contexts where religious and
national identities intersect (Liow, 2016).

While there is a growing body of literature on Islamic education and religious
moderation, there remains a significant research gap in the field. Many studies focus
on specific contexts or address particular aspects of the issue without providing a
comprehensive comparative analysis. Several studies have provided important
insights into specific contexts, such as the role of pesantren in Indonesia (Rohman,
2017) or the challenges of religious education in Singapore (Abdul Rahman et al.,
2020). However, there is a need for studies that synthesize the existing literature and
provide a comparative analysis of different approaches and strategies. Furthermore,
there is a need to explore the role of educational institutions in shaping social
attitudes and fostering cross-community friendships, as highlighted by Stringer et al.
(2008) in their work on integrated schools in Northern Ireland.

The concept of religious moderation, or *wasatiyyah* in Arabic, is central to
this study. It is often defined as a balanced approach to religious practice and
understanding, characterized by tolerance, inclusivity, and a rejection of extremism
(Rohman, 2017; Burhanuddin & Ilmi, 2022). However, the specific interpretation
and implementation of *wasatiyyah* can vary across different contexts and among
different groups. Some scholars emphasize the importance of adhering to the core
tenets of Islam while embracing diversity and dialogue with other faiths (From
Intellectual to Advocacy Movement: Islamic Moderation, the Conservatives and the
Shift of Interfaith Dialogue Campaign in Indonesia, 2022). Others focus on the need
to counter extremist ideologies and promote a more tolerant and inclusive
understanding of Islam (El-Katiri, 2012). The historical context of each region also
plays a critical role; for example, in Turkey, the secular nationalist ideology has shifted
towards a more inclusive understanding of nationalism (Ozdalga, 2006).
Contextualization is key, as is the relationship between religion and nationalism in
Southeast Asia (Liow, 2016).

The integration of religious moderation values into Islamic education curricula
involves various strategies. Curriculum reform is a common approach, involving the
revision of existing textbooks and the introduction of new materials that promote
tolerance, inclusivity, and critical thinking (Rathani, 2020). Teacher training is another
crucial element, as teachers play a pivotal role in delivering the curriculum and
shaping students' understanding of religious moderation. Community engagement is
also essential, involving the participation of parents, religious leaders, and community
organizations in supporting the values of moderation (Junaedi & Syukur, 2017). In
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addition, it is important to note the role of values in shaping management practices
(Opdebeeck & Habisch, 2011).

The experience of different countries provides valuable insights. In Morocco,
for example, the government has initiated reforms to strengthen the
institutionalization of religious practices and counter radical Islamism (El-Katiri,
2012). In Indonesia, the government has promoted religious moderation through
various programs, including curriculum reform and teacher training (From
Intellectual to Advocacy Movement: Islamic Moderation, the Conservatives and the
Shift of Interfaith Dialogue Campaign in Indonesia, 2022). In Singapore, the
government supports the continuation of Islamic education activities through MUIS
(Abdul Rahman et al., 2020). These models offer different approaches to integrating
moderation into the educational system.

The integration of religious moderation values in Islamic education faces
several challenges. One significant obstacle is the resistance from conservative
groups that may oppose the changes to the curriculum (From Intellectual to
Advocacy Movement: Islamic Moderation, the Conservatives and the Shift of
Interfaith Dialogue Campaign in Indonesia, 2022). Another challenge is the lack of
qualified teachers who are adequately trained to teach moderation values (Parker &
Prabawa-Sear, 2019). Furthermore, the influence of extremist ideologies, both online
and offline, poses a constant threat to the promotion of moderation (Davies, 2009).
The role of global forces and the impact of globalization on education must also be
considered (Dian et al., 2023).

Despite the challenges, successful examples of integrating religious moderation
values into Islamic education exist. These examples highlight the importance of
several key factors: a comprehensive approach that includes curriculum reform,
teacher training, and community engagement; a focus on critical thinking skills and
the ability to analyze different perspectives; a commitment to promoting interfaith
dialogue and understanding; and the involvement of students in the learning process
(Rahman et al., 2021). The need for intercultural competence is also critical (Rahman
et al, 2021). The importance of a social justice framework in Islamic teacher
education has also been advocated (Raihani, 2020).

Teachers are essential in fostering religious moderation through education.
They shape student understanding and play a pivotal role in implementing the
curriculum. The study of moral education in Japan demonstrates how an integrated
approach among school, family, and community can be successful (Junaedi & Syukur,
2017). Educational institutions must provide the necessary resources and support for
teachers to effectively teach moderation values. The community also plays a crucial
role by providing a supportive environment and promoting the values of tolerance
and inclusivity. The involvement of the community is also essential to ensure that
the values taught in the classroom are reinforced at home and in the broader society
(From Intellectual to Advocacy Movement: Islamic Moderation, the Conservatives
and the Shift of Interfaith Dialogue Campaign in Indonesia, 2022).

Method

Penelitian This study employs a qualitative research approach, specifically a
comparative literature review. This methodology is chosen to systematically examine
and synthesize existing scholarly work on the integration of religious moderation
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values in Islamic education curricula. The study aims to identify common themes,
trends, and best practices across different geographical contexts.

The primary data sources for this study are academic articles, books, policy
documents, and reports related to Islamic education and religious moderation. The
search strategy includes electronic databases such as JSTOR, Scopus, Web of Science,
and Google Scholar. Keywords such as "religious moderation," "Islamic education,"
"curriculum," "tolerance," "inclusivity," "extremism," and "comparative education"
are used to identify relevant sources. The study also includes grey literature, such as
reports from international organizations and non-governmental organizations.

The data analysis involves several steps. First, all relevant sources are screened
to ensure they meet the inclusion criteria. Then, the selected sources are analyzed
using a thematic analysis approach. Thematic analysis involves identifying recurring
themes, patterns, and concepts across different sources. The analysis process involves
reading and rereading the sources, coding the data, developing themes, and
interpreting the findings. The study uses a comparative approach to examine the
similarities and differences in the integration of religious moderation values in
different contexts. The key themes are organized and analyzed in order to answer the
research questions.

The inclusion criteria for this study are as follows: (1) the source must focus on
Islamic education or related fields; (2) the source must address religious moderation
or related concepts; (3) the source must be published in English or a language that
the researcher can understand; (4) the source must be a peer-reviewed academic
publication or a reputable report. The exclusion criteria are as follows: (1) the source
is not relevant to the research topic; (2) the source is of poor quality or lacks scholarly
rigor; (3) the source is not accessible

Finding
Conceptualizations of Religious Moderation

The literature reveals that religious moderation is often conceptualized as a
balanced approach to religious practice and understanding, characterized by tolerance,
inclusivity, and a rejection of extremism (Rohman, 2017; Burhanuddin & Ilmi, 2022).
However, the specific definitions and interpretations of moderation vary across
different contexts. Some scholars emphasize the importance of adhering to the core
tenets of Islam while embracing diversity and dialogue with other faiths. Others focus
on the need to counter extremist ideologies and promote a more tolerant and inclusive
understanding of Islam (El-Katiri, 2012). The historical and political context of each
region significantly influences the conceptualization of religious moderation. For
example, in Morocco, the government's efforts to promote “Moroccan official Islam”
are intended to limit the influence of radical Islamism (El-Katiri, 2012). Similarly, the
integration of Islamic values in management reflects cultural and religious values
(Tayeb, 1997).
Strategies for Curriculum Integration

Several strategies are employed to integrate religious moderation values into
Islamic education curricula. Curriculum reform is a common approach, involving the
revision of existing textbooks and the introduction of new materials that promote
tolerance, inclusivity, and critical thinking (Raihani, 2020). Teacher training is another
critical element, as teachers play a pivotal role in delivering the curriculum and shaping
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students' understanding of religious moderation. The development of inter-group
contact, as researched by Stringer et al. (2008), is also crucial. Community engagement
is also essential, involving the participation of parents, religious leaders, and
community organizations in supporting the values of moderation (Junaedi & Syukaur,
2017). In Indonesia, for instance, the approach emphasizes the importance of an
integrated and connected approach among school, family, and community (Junaedi
& Syukur, 2017). In Malaysia, the interaction between external influences and local
practices has resulted in hybrid universities (Lee et al., 2017).
Challenges and Obstacles

The integration of religious moderation values into Islamic education faces
several challenges and obstacles. Resistance from conservative groups is a significant
hurdle, as these groups may oppose changes to the curriculum (From Intellectual to
Advocacy Movement: Islamic Moderation, the Conservatives and the Shift of
Interfaith Dialogue Campaign in Indonesia, 2022). The lack of qualified teachers
adequately trained to teach moderation values is another challenge (Parker &
Prabawa-Sear, 2019). Furthermore, the influence of extremist ideologies, both online
and offline, poses a constant threat to the promotion of moderation (Davies, 2009).
The rise of populism in education also presents challenges (Berg et al., 2023). In
France, a fragmented discourse of religious leadership complicates efforts to promote
moderation (Andre et al., 2015). Moreover, the historical legacy of colonialism can
impact educational approaches (Khalid, 2000).
Best Practices and Lessons Learned

Successful integration of religious moderation values into Islamic education
involves several key factors. A comprehensive approach is essential, including
curriculum reform, teacher training, and community engagement. The focus on
critical thinking skills and the ability to analyze different perspectives is also important.
Additionally, a commitment to promoting interfaith dialogue and understanding is
crucial (Rahman et al., 2021). The integration of spiritual and religious values in
education should be carefully considered (Fenwick & English, 2004). Moreover, the
role of higher education institutions in promoting religious moderation is significant
(Burhanuddin & Ilmi, 2022).
The Role of Stakeholders

Teachers, educational institutions, and the community all play vital roles in
fostering religious moderation through education. Teachers are responsible for
delivering the curriculum and shaping students' understanding of religious
moderation. Educational institutions must provide the necessary resources and
supportt for teachers to effectively teach moderation values. The community also plays
a crucial role by providing a supportive environment and promoting the values of
tolerance and inclusivity. The involvement of the community is essential to ensure
that the values taught in the classroom are reinforced at home and in the broader
society (From Intellectual to Advocacy Movement: Islamic Moderation, the
Conservatives and the Shift of Interfaith Dialogue Campaign in Indonesia, 2022). The
concept of citizenship, as discussed by Steiner-Khamsi (2004), is also critical.

Discussion
Key Findings and Interpretations
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This comparative literature study reveals that the integration of religious
moderation values in Islamic education curricula is multifaceted and context-
dependent. The conceptualization of religious moderation varies across different
regions, influenced by historical, political, and socio-cultural factors (El-Katiri, 2012;
Ozdalga, 2006). The strategies for integrating these values are also diverse, ranging
from curriculum reform and teacher training to community engagement. The study
emphasizes the importance of a comprehensive approach that addresses the unique
challenges and opportunities in each context. The need for a critical pedagogy, which
challenges the status quo and encourages students to question and analyze
information (Raihani, 2020), is crucial for promoting moderation. This aligns with the
need to address violence in education (Hughes, 2019).

Comparison with Existing Research

The findings of this study align with and expand upon existing research on
Islamic education and religious moderation. The importance of teacher training and
curriculum reform has been highlighted in several studies, but this study provides a
comparative perspective, examining how these strategies are implemented in different
contexts. The study also emphasizes the role of community engagement, which is
often overlooked in the literature. The study builds on the work of scholars who have
examined the role of education in countering extremism (Davies, 2009). The findings
also support the importance of intergroup contact in reducing prejudice (Stringer et
al., 2008).

Implications and Recommendations

The findings of this study have significant implications for educators,
policymakers, and researchers. Educators should prioritize curriculum reform to
incorporate religious moderation values, promote critical thinking skills, and
encourage interfaith dialogue. Policymakers should support teacher training programs
that equip teachers with the knowledge and skills to effectively teach moderation
values. Researchers should conduct further studies to explore the effectiveness of
different approaches and strategies in promoting religious moderation. It is also
recommended that educational institutions collaborate with community organizations
to create a supportive environment for students. Environmental education should be
considered as a means to promote citizenship (Parker & Prabawa-Sear, 2019).

This study has several limitations. The study is based on a comparative literature
review, which means that the findings are limited by the availability and quality of
existing literature. The study is also limited by the researcher's ability to access and
understand sources in different languages. Furthermore, the study does not include
primary data collection, which means that the findings are based on secondary
sources. The study is also limited by the scope of inquiry, and future research should
more closely examine the intersection of religious values with other cultural values

(Orsint, 2015).

Conclusion

This comparative literature study provides valuable insights into the integration
of religious moderation values in Islamic education curricula. The study highlights the
importance of a comprehensive approach that includes curriculum reform, teacher
training, and community engagement. The findings underscore the need for
educators, policymakers, and researchers to work collaboratively to promote
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tolerance, inclusivity, and responsible citizenship through education. By
understanding the different approaches and strategies employed in various contexts,
it is possible to develop more effective educational programs that counter extremism
and foster a more peaceful and harmonious society. This study emphasizes the
dynamic nature of the topic, and ongoing research is needed to address the evolving
challenges and opportunities that arise in the integration of religious moderation
values in Islamic education. The internalization of values is crucial for promoting
religiosity and tolerance.

Bibliography

Abdul Rahman, Warsah, 1., & Murfi, A. (2020). Islamic Education System in
Singapore: Current Issues and Challenges. Jurnal Pendidikan Islam, 8(2), 197—
222. https://doi.org/10.14421/jpi.2019.82.197-222

Andre, V., Mansouri, F., & Lobo, M. (2015). A Fragmented Discourse of Religious
Leadership in France: Muslim Youth between Citizenship and Radicalization.
Journal of Muslim Minority Affairs, 35(3), 275-291.
https://doi.org/10.1080/13602004.2015.1046743

Berg, A. E., Jungblut, J., & Jupskas, A. R. (2023). We don’t need no education?
Education policies of Western European populist radical right parties. West
European Politics, 46(0), 1275-1298.
https://doi.org/10.1080/01402382.2023.2177010

Bhattacharya, O., Chatterjee, A., & Basu, J. (2017). Humility: An Emerging Construct
in  Moral Psychology. Psychological  Studies, 062(3), 245-254.
https://doi.org/10.1007 /s12646-017-0387-9

Blinder, S., Ford, R., & Ivarsflaten, E. (2019). Discrimination, Antiprejudice Norms,
and Public Support for Multicultural Policies in Europe: The Case of Religious
Schools. Comparative Political Studies, 52(5), 771-805.
https://doi.org/10.1177/0010414019830728

Bruinessen, M. v. (2015). Ghazwul Fikri or Arabization? Indonesian Muslim
Responses to Globalization. In Ghazwul Fikri or Arabization? Indonesian
Muslim  Responses to  Globalization.  Palgrave Macmillan UK.
https://doi.org/10.1057/9781137436818_4

Burhanuddin, N., & Ilmi, D. (2022). TYPOLOGIES OF RELIGIOUS
MODERATION IN INDONESIAN HIGHER EDUCATION
INSTITUTIONS. JOURNAL OF INDONESIAN ISLAM, 16(2), 455-479.
https://doi.org/10.15642 /iiis.2022.16.2.455-479

Citak, Z. (2017). National conceptions, transnational solidarities: Turkey, Islam and
Europe. Global Networks, 17(4), 428-447.
https://doi.org/10.1111/glob.12184

Coleman, J. S. (1954). Nationalism in Tropical Africa. American Political Science
Review, 48(2), 404-426. https://doi.org/10.2307/1951203

Cook, B. J. (2001). Islam and Egyptian Higher Education: Student Attitudes.
Comparative Education Review, 45(3), 396-415.
https://doi.org/10.1086/447677

85 Samaninda Tuternational Yoarnal of Telamée Stadiee. Vol 1, No 2, Mei 2024



Muhammad Habibi Setiawan, Siti Maryam

Darden, K. A., & Grzymala-Busse, A. (2006). The Great Divide: Literacy,
Nationalism, and the Communist Collapse. Wotld Politics, 59(1), 71-105.
https://doi.org/10.1353 /wp.2007.0015

Davies, L. (2009). Educating Against Extremism: Towards a Critical Politicisation of
Young People. International Review of Education, 55(1), 67-86.
https://doi.org/10.1007/s11159-008-9126-8

Dian, D., Indayanti, A. N., Fanani, A. I., & Nurhayati, E. (2023). Optimizing Islamic
Religious Colleges In Facing The Era of Globalization. Tafkir Interdisciplinary
Journal of Islamic Education, 4(1), 112-134.
https://doi.org/10.31538/tijie.v4i1.326

Duindam,  J. (2015). Dynasties. Cambridge University Press.
https://doi.org/10.1017/cbo9781107447554

El-Katiri, M. (2012). The institutionalisation of religious affairs: religious reform in
Morocco. The Journal of North African Studies, 17(4), 633-650.
https://doi.org/10.1080/13629387.2012.712886

Fenwick, T., & English, L. M. (2004). Dimensions of Spirituality: A Framework for
Adult Educators. Journal of Adult Theological Education, 1(1), 49-066.
https://doi.org/10.1558 /jate.1.1.49.36052

Haklai, O. (2008). Helping the enemy? Why transnational Jewish philanthropic
foundations donate to Palestinian NGOs in Israel. Nations and Nationalism,
14(4), 757-777. https:/ /doi.org/10.1111/7.1469-8129.2008.00333.x

Hatina, M. (2000). Restoring a Lost Identity: Models of Education in Modern Islamic
Thought. British Journal of Middle Eastern Studies, 33(2), 147-1069.
https://doi.org/10.1080/13530190600953328

Hughes, C. (2019). Addressing violence in education: From policy to practice.
Prospects, 193-194(1-2), 129-136. https://doi.otg/10.1007/s11125-019-
09445-1

Hughes, J. (2013). Contact and context: sharing education and building relationships
in a divided society. Research Papers in Education, 28(1), 1-17.
https://doi.org/10.1080/02671522.2012.754928

Jati, W. R., Halimatusa'diah, H., Syamsurijal, Syamsurijal, Aji, G. B., Nurkhoiron, M.,
& Tirtosudarmo, R. (2022). From Intellectual to Advocacy Movement: Islamic
Moderation, the Conservatives and the Shift of Interfaith Dialogue Campaign
in Indonesia. ULUMUNA, 26(2), 291-316.
https://doi.org/10.20414 /ujis.v26i2.572

Junaedi, M., & Syukur, F. (2017). MORAL EDUCATION IN JAPANESE
SCHOOLS A MODEL FOR IMPROVING CHARACTER EDUCATION
IN INDONESIA. Analisa Journal of Social Science and Religion, 2(01), 75—
96. https://doi.org/10.18784/analisa.v2i01.416

Khalid, A. (2006). Backwardness and the Quest for Civilization: Early Soviet Central
Asia  in  Comparative Perspective. Slavic Review, 065(3), 467—-489.
https://doi.org/10.2307 /4148591

Kumar, J. G. L., & Ravinder. (1969). Western India in the Nineteenth Century: A
Study in the Social History of Maharashtra. The American Historical Review,
74(6), 1969. https://doi.org/10.2307/1849812

86 Samaninda Tuternational Yoarnal of Telamée Stadiee. Vol 1, No 2, Mei 2024



Muhammad Habibi Setiawan, Siti Maryam

Lee, M., Wan, C. D., & Sirat, M. (2017). Hybrid Universities in Malaysia. Studies in
Higher Education, 42(12), 2196-2209.
https://doi.org/10.1080/03075079.2017.1376871

Liow, J. C. (2016). Religion and Nationalism in Southeast Asia. Cambridge University
Press. https://doi.org/10.1017/cbo9781316711811

Orsini, F. (2015). The Multilingual Local in World Literature. Comparative Literature,
67(4), 545-562. https://doi.org/10.1215/00104124-3327481

Ozdalga, E. (2006). The hidden Arab: A critical reading of the notion of ‘Turkish
Islam’. Middle Eastern Studies, 42(5), 719-736.
https://doi.org/10.1080/00263200600642217

Pahwa, S. (2017). Pathways of Islamist adaptation: the Egyptian Muslim Brothers’
lessons for inclusion moderation theory. Democratization, 24(2), 232-250.
https://doi.org/10.1080/13510347.2016.1273903

Parker, L., & Prabawa-Sear, K. (2019). Environmental Education in Indonesia.
Routledge. https://doi.org/10.4324/9780429397981

Phalet, K., & Baysu, G. (2020). Fitting in: How the intergroup context shapes minority
acculturation and achievement. European Review of Social Psychology, 31(1),
238-280. https://doi.org/10.1080/10463283.2020.1711627

Rahman, F., Ruswandi, U., & Erihadiana, M. (2021). The Strategy of Developing
Multicultural Education. Cendekia Jurnal Kependidikan dan Kemasyarakatan,
19(2), 271-289. https://doi.org/10.21154/cendekia.v19i2.2920

Raihani, R. (2020). A MODEL OF ISLAMIC TEACHER EDUCATION FOR
SOCIAL JUSTICE IN INDONESIA: A Critical Pedagogy Perspective.
JOURNAL  OF  INDONESIAN ISLAM, 14(1), 163-186.
https://doi.org/10.15642/iiis.2020.14.1.163-186

Rohman, A. (2017). Pesantren as a Basis for Internalization of Pluralistic Values for
Preparing a Democratic Citizens in a Diverse Society. Walisongo Jurnal
Penelitian Sosial Keagamaan, 25(2), 271-292.
https://doi.org/10.21580/ws.25.2.1324</

87 Samaninda Tuternational Yoarnal of Telamée Stadiee. Vol 1, No 2, Mei 2024



