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Abstract 
This comparative literature study examines the integration of religious 

moderation values within Islamic education curricula. It explores the historical 
context, theoretical underpinnings, and practical applications of incorporating these 
values to counter extremism and promote social harmony. The study synthesizes 
existing literature from various geographical contexts, including Indonesia, Morocco, 
and Malaysia, to identify common themes, challenges, and best practices. The 
methodology involves a systematic review of academic articles, books, and policy 
documents related to Islamic education and religious moderation. The findings reveal 
that successful integration requires a multi-faceted approach, including curriculum 
reform, teacher training, and community engagement. The study highlights the 
importance of contextualizing moderation within local cultural and religious 
frameworks, while also addressing the challenges of countering extremist ideologies. 
The conclusion emphasizes the need for ongoing research and collaboration to foster 
educational environments that promote tolerance, inclusivity, and responsible 
citizenship. Key elements found include the necessity for incorporating critical 
pedagogy, promoting interfaith dialogue, and adapting to the challenges of 
globalization. 
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Introduction 

The global landscape is witnessing a complex interplay of religious resurgence, 
political ideologies, and socio-cultural dynamics (Tayeb, 1997). In many Muslim-
majority countries, and indeed across the globe, there is a growing need to address 
the rise of extremism and promote values of moderation, tolerance, and peaceful 
coexistence. Islamic education, as a fundamental pillar of societal development, plays 
a crucial role in shaping the attitudes, beliefs, and behaviors of individuals, 
particularly the youth (Hatina, 2006). The integration of religious moderation values 
within the Islamic education curriculum has, therefore, emerged as a critical area of 
focus for educators, policymakers, and scholars alike. This study aims to explore the 
multifaceted dimensions of this integration, drawing on a comparative analysis of 
literature from diverse geographical contexts. 

The integration of religious moderation values into Islamic education curricula 
is a complex undertaking, fraught with challenges and complexities. The primary 
research problem is the need to understand how these values can be effectively 
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incorporated into curricula to counter extremist ideologies and promote a more 
tolerant and inclusive understanding of Islam. This involves grappling with the 
following key questions: How are religious moderation values defined and 
conceptualized within the context of Islamic education? What are the various 
approaches and strategies employed to integrate these values into curricula? What are 
the challenges and obstacles encountered in implementing these strategies? What are 
the best practices and lessons learned from different contexts? What is the role of 
teachers, institutions, and the community in fostering religious moderation? This 
study seeks to address these questions by analyzing existing literature and identifying 
the key themes and insights relevant to the integration of religious moderation values 
in Islamic education. This is particularly crucial in contexts where religious and 
national identities intersect (Liow, 2016). 

While there is a growing body of literature on Islamic education and religious 
moderation, there remains a significant research gap in the field. Many studies focus 
on specific contexts or address particular aspects of the issue without providing a 
comprehensive comparative analysis. Several studies have provided important 
insights into specific contexts, such as the role of pesantren in Indonesia (Rohman, 
2017) or the challenges of religious education in Singapore (Abdul Rahman et al., 
2020). However, there is a need for studies that synthesize the existing literature and 
provide a comparative analysis of different approaches and strategies. Furthermore, 
there is a need to explore the role of educational institutions in shaping social 
attitudes and fostering cross-community friendships, as highlighted by Stringer et al. 
(2008) in their work on integrated schools in Northern Ireland. 

The concept of religious moderation, or *wasatiyyah* in Arabic, is central to 
this study. It is often defined as a balanced approach to religious practice and 
understanding, characterized by tolerance, inclusivity, and a rejection of extremism 
(Rohman, 2017; Burhanuddin & Ilmi, 2022). However, the specific interpretation 
and implementation of *wasatiyyah* can vary across different contexts and among 
different groups. Some scholars emphasize the importance of adhering to the core 
tenets of Islam while embracing diversity and dialogue with other faiths (From 
Intellectual to Advocacy Movement: Islamic Moderation, the Conservatives and the 
Shift of Interfaith Dialogue Campaign in Indonesia, 2022). Others focus on the need 
to counter extremist ideologies and promote a more tolerant and inclusive 
understanding of Islam (El-Katiri, 2012). The historical context of each region also 
plays a critical role; for example, in Turkey, the secular nationalist ideology has shifted 
towards a more inclusive understanding of nationalism (Özdalga, 2006). 
Contextualization is key, as is the relationship between religion and nationalism in 
Southeast Asia (Liow, 2016). 

The integration of religious moderation values into Islamic education curricula 
involves various strategies. Curriculum reform is a common approach, involving the 
revision of existing textbooks and the introduction of new materials that promote 
tolerance, inclusivity, and critical thinking (Raihani, 2020). Teacher training is another 
crucial element, as teachers play a pivotal role in delivering the curriculum and 
shaping students' understanding of religious moderation. Community engagement is 
also essential, involving the participation of parents, religious leaders, and community 
organizations in supporting the values of moderation (Junaedi & Syukur, 2017). In 
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addition, it is important to note the role of values in shaping management practices 
(Opdebeeck & Habisch, 2011). 

The experience of different countries provides valuable insights. In Morocco, 
for example, the government has initiated reforms to strengthen the 
institutionalization of religious practices and counter radical Islamism (El-Katiri, 
2012). In Indonesia, the government has promoted religious moderation through 
various programs, including curriculum reform and teacher training (From 
Intellectual to Advocacy Movement: Islamic Moderation, the Conservatives and the 
Shift of Interfaith Dialogue Campaign in Indonesia, 2022). In Singapore, the 
government supports the continuation of Islamic education activities through MUIS 
(Abdul Rahman et al., 2020). These models offer different approaches to integrating 
moderation into the educational system. 

The integration of religious moderation values in Islamic education faces 
several challenges. One significant obstacle is the resistance from conservative 
groups that may oppose the changes to the curriculum (From Intellectual to 
Advocacy Movement: Islamic Moderation, the Conservatives and the Shift of 
Interfaith Dialogue Campaign in Indonesia, 2022). Another challenge is the lack of 
qualified teachers who are adequately trained to teach moderation values (Parker & 
Prabawa-Sear, 2019). Furthermore, the influence of extremist ideologies, both online 
and offline, poses a constant threat to the promotion of moderation (Davies, 2009). 
The role of global forces and the impact of globalization on education must also be 
considered (Dian et al., 2023). 

Despite the challenges, successful examples of integrating religious moderation 
values into Islamic education exist. These examples highlight the importance of 
several key factors: a comprehensive approach that includes curriculum reform, 
teacher training, and community engagement; a focus on critical thinking skills and 
the ability to analyze different perspectives; a commitment to promoting interfaith 
dialogue and understanding; and the involvement of students in the learning process 
(Rahman et al., 2021). The need for intercultural competence is also critical (Rahman 
et al., 2021). The importance of a social justice framework in Islamic teacher 
education has also been advocated (Raihani, 2020). 

Teachers are essential in fostering religious moderation through education. 
They shape student understanding and play a pivotal role in implementing the 
curriculum. The study of moral education in Japan demonstrates how an integrated 
approach among school, family, and community can be successful (Junaedi & Syukur, 
2017). Educational institutions must provide the necessary resources and support for 
teachers to effectively teach moderation values. The community also plays a crucial 
role by providing a supportive environment and promoting the values of tolerance 
and inclusivity. The involvement of the community is also essential to ensure that 
the values taught in the classroom are reinforced at home and in the broader society 
(From Intellectual to Advocacy Movement: Islamic Moderation, the Conservatives 
and the Shift of Interfaith Dialogue Campaign in Indonesia, 2022). 

 
Method 

Penelitian This study employs a qualitative research approach, specifically a 
comparative literature review. This methodology is chosen to systematically examine 
and synthesize existing scholarly work on the integration of religious moderation 
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values in Islamic education curricula. The study aims to identify common themes, 
trends, and best practices across different geographical contexts. 

The primary data sources for this study are academic articles, books, policy 
documents, and reports related to Islamic education and religious moderation. The 
search strategy includes electronic databases such as JSTOR, Scopus, Web of Science, 
and Google Scholar. Keywords such as "religious moderation," "Islamic education," 
"curriculum," "tolerance," "inclusivity," "extremism," and "comparative education" 
are used to identify relevant sources. The study also includes grey literature, such as 
reports from international organizations and non-governmental organizations. 

The data analysis involves several steps. First, all relevant sources are screened 
to ensure they meet the inclusion criteria. Then, the selected sources are analyzed 
using a thematic analysis approach. Thematic analysis involves identifying recurring 
themes, patterns, and concepts across different sources. The analysis process involves 
reading and rereading the sources, coding the data, developing themes, and 
interpreting the findings. The study uses a comparative approach to examine the 
similarities and differences in the integration of religious moderation values in 
different contexts. The key themes are organized and analyzed in order to answer the 
research questions. 

The inclusion criteria for this study are as follows: (1) the source must focus on 
Islamic education or related fields; (2) the source must address religious moderation 
or related concepts; (3) the source must be published in English or a language that 
the researcher can understand; (4) the source must be a peer-reviewed academic 
publication or a reputable report. The exclusion criteria are as follows: (1) the source 
is not relevant to the research topic; (2) the source is of poor quality or lacks scholarly 
rigor; (3) the source is not accessible 

 
Finding 
Conceptualizations of Religious Moderation 

The literature reveals that religious moderation is often conceptualized as a 
balanced approach to religious practice and understanding, characterized by tolerance, 
inclusivity, and a rejection of extremism (Rohman, 2017; Burhanuddin & Ilmi, 2022). 
However, the specific definitions and interpretations of moderation vary across 
different contexts. Some scholars emphasize the importance of adhering to the core 
tenets of Islam while embracing diversity and dialogue with other faiths. Others focus 
on the need to counter extremist ideologies and promote a more tolerant and inclusive 
understanding of Islam (El-Katiri, 2012). The historical and political context of each 
region significantly influences the conceptualization of religious moderation. For 
example, in Morocco, the government's efforts to promote “Moroccan official Islam” 
are intended to limit the influence of radical Islamism (El-Katiri, 2012). Similarly, the 
integration of Islamic values in management reflects cultural and religious values 
(Tayeb, 1997). 
Strategies for Curriculum Integration 

Several strategies are employed to integrate religious moderation values into 
Islamic education curricula. Curriculum reform is a common approach, involving the 
revision of existing textbooks and the introduction of new materials that promote 
tolerance, inclusivity, and critical thinking (Raihani, 2020). Teacher training is another 
critical element, as teachers play a pivotal role in delivering the curriculum and shaping 
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students' understanding of religious moderation. The development of inter-group 
contact, as researched by Stringer et al. (2008), is also crucial. Community engagement 
is also essential, involving the participation of parents, religious leaders, and 
community organizations in supporting the values of moderation (Junaedi & Syukur, 
2017). In Indonesia, for instance, the approach emphasizes the importance of an 
integrated and connected approach among school, family, and community (Junaedi 
& Syukur, 2017). In Malaysia, the interaction between external influences and local 
practices has resulted in hybrid universities (Lee et al., 2017). 
Challenges and Obstacles 

The integration of religious moderation values into Islamic education faces 
several challenges and obstacles. Resistance from conservative groups is a significant 
hurdle, as these groups may oppose changes to the curriculum (From Intellectual to 
Advocacy Movement: Islamic Moderation, the Conservatives and the Shift of 
Interfaith Dialogue Campaign in Indonesia, 2022). The lack of qualified teachers 
adequately trained to teach moderation values is another challenge (Parker & 
Prabawa-Sear, 2019). Furthermore, the influence of extremist ideologies, both online 
and offline, poses a constant threat to the promotion of moderation (Davies, 2009). 
The rise of populism in education also presents challenges (Berg et al., 2023). In 
France, a fragmented discourse of religious leadership complicates efforts to promote 
moderation (Andre et al., 2015). Moreover, the historical legacy of colonialism can 
impact educational approaches (Khalid, 2006). 
Best Practices and Lessons Learned 

Successful integration of religious moderation values into Islamic education 
involves several key factors. A comprehensive approach is essential, including 
curriculum reform, teacher training, and community engagement. The focus on 
critical thinking skills and the ability to analyze different perspectives is also important. 
Additionally, a commitment to promoting interfaith dialogue and understanding is 
crucial (Rahman et al., 2021). The integration of spiritual and religious values in 
education should be carefully considered (Fenwick & English, 2004). Moreover, the 
role of higher education institutions in promoting religious moderation is significant 
(Burhanuddin & Ilmi, 2022). 
The Role of Stakeholders 

Teachers, educational institutions, and the community all play vital roles in 
fostering religious moderation through education. Teachers are responsible for 
delivering the curriculum and shaping students' understanding of religious 
moderation. Educational institutions must provide the necessary resources and 
support for teachers to effectively teach moderation values. The community also plays 
a crucial role by providing a supportive environment and promoting the values of 
tolerance and inclusivity. The involvement of the community is essential to ensure 
that the values taught in the classroom are reinforced at home and in the broader 
society (From Intellectual to Advocacy Movement: Islamic Moderation, the 
Conservatives and the Shift of Interfaith Dialogue Campaign in Indonesia, 2022). The 
concept of citizenship, as discussed by Steiner-Khamsi (2004), is also critical. 

 
Discussion 
Key Findings and Interpretations 
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This comparative literature study reveals that the integration of religious 
moderation values in Islamic education curricula is multifaceted and context-
dependent. The conceptualization of religious moderation varies across different 
regions, influenced by historical, political, and socio-cultural factors (El-Katiri, 2012; 
Özdalga, 2006). The strategies for integrating these values are also diverse, ranging 
from curriculum reform and teacher training to community engagement. The study 
emphasizes the importance of a comprehensive approach that addresses the unique 
challenges and opportunities in each context. The need for a critical pedagogy, which 
challenges the status quo and encourages students to question and analyze 
information (Raihani, 2020), is crucial for promoting moderation. This aligns with the 
need to address violence in education (Hughes, 2019). 
Comparison with Existing Research 

The findings of this study align with and expand upon existing research on 
Islamic education and religious moderation. The importance of teacher training and 
curriculum reform has been highlighted in several studies, but this study provides a 
comparative perspective, examining how these strategies are implemented in different 
contexts. The study also emphasizes the role of community engagement, which is 
often overlooked in the literature. The study builds on the work of scholars who have 
examined the role of education in countering extremism (Davies, 2009). The findings 
also support the importance of intergroup contact in reducing prejudice (Stringer et 
al., 2008). 
Implications and Recommendations 

The findings of this study have significant implications for educators, 
policymakers, and researchers. Educators should prioritize curriculum reform to 
incorporate religious moderation values, promote critical thinking skills, and 
encourage interfaith dialogue. Policymakers should support teacher training programs 
that equip teachers with the knowledge and skills to effectively teach moderation 
values. Researchers should conduct further studies to explore the effectiveness of 
different approaches and strategies in promoting religious moderation. It is also 
recommended that educational institutions collaborate with community organizations 
to create a supportive environment for students. Environmental education should be 
considered as a means to promote citizenship (Parker & Prabawa-Sear, 2019). 

This study has several limitations. The study is based on a comparative literature 
review, which means that the findings are limited by the availability and quality of 
existing literature. The study is also limited by the researcher's ability to access and 
understand sources in different languages. Furthermore, the study does not include 
primary data collection, which means that the findings are based on secondary 
sources. The study is also limited by the scope of inquiry, and future research should 
more closely examine the intersection of religious values with other cultural values 
(Orsini, 2015). 

 
Conclusion 

This comparative literature study provides valuable insights into the integration 
of religious moderation values in Islamic education curricula. The study highlights the 
importance of a comprehensive approach that includes curriculum reform, teacher 
training, and community engagement. The findings underscore the need for 
educators, policymakers, and researchers to work collaboratively to promote 
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tolerance, inclusivity, and responsible citizenship through education. By 
understanding the different approaches and strategies employed in various contexts, 
it is possible to develop more effective educational programs that counter extremism 
and foster a more peaceful and harmonious society. This study emphasizes the 
dynamic nature of the topic, and ongoing research is needed to address the evolving 
challenges and opportunities that arise in the integration of religious moderation 
values in Islamic education. The internalization of values is crucial for promoting 
religiosity and tolerance. 
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